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Abstract:

Algeria among other countries has recently implele@mew reforms in the educational sector
for the main objective of responding to needs efdfyital generation of students. In higher educati
the introduction of the LMD L{icence-Master-Doctoraje-an alternative system in teaching and
learning- represents a major step towards innowvatitd challenge. Under this system different roles
and responsibilities are required from the teacmet the student in the foreign language classroom
where the former is not only a model but also aestipor and the latter is the principle actor. The
present work is a case study that aims at preggatipsych-educational analysis of the major issues
teachers and students encounter in the EFL classbedore and after recent reforms. It tries to know
students and teachers attitudes towards the LM&i@am and the set of roles they are called-upon to
perform under this system.

Key Words: Issues- EFL University Classroom- LMD Reforms-TresreStudent- Educational
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1. Educational Psychology and the Instructional Proces

Conducting scientific inquiry into the issues adi¢hing and learning has long been one among the
most important concerns of educational psycholdégucation is concerned with the instructional
process (communication of knowledge and behavibetween teachers and students), and psychology
with behaviours, attitudes and motives. Educatigrsgichology is concerned with all those variables
affecting the behaviours, attitudes and motivegeaichers and students in an educational setting,
probably the classroom. Simply put, EducationalcRelogy as an applied social science aims to:

“provide comprehensive, systematic data about theclpological issues
that undergird education. Although these issuesc@v vast range of
topics, they all usually involve the examination sofime variable or

variables about learners, the materials of learnimg the outcomes of
learning in relation to one another...the objectiiarmuiry or research

in educational psychology is to add to the bodgiegfendable knowledge-
in this case, knowledge about some aspect of ddacafit] seeks to find

the answers to practical questions, especially ¢hdlsat pertain to

teaching and learning in school-type or other kinds educational

settings” (Bryceet al, 1983, p. 07-08).

It is well recognized that a great deal of reskeanvestigated in the field of foreign language
teaching/learning examines different phenomenarderoto provide pertinent information that help
propose and/or recommend practical techniquesstfuction. The purpose, however, in researches
that seek for a psycho-educational analysis ofesselated to the classroom“iot primarily to
propose, discover, or recommend particular stregegor techniques of instruction. Rather it is to
examine and analyze issues in such a way as to.hdgachers to understand the underlying issues
that affect educational policies and classroom siecis” (Ibid, p.08). In this concern and with
reference to the case under study, a psycho-edunehtnalysis of students and teachers behaviours i
relation to issues they face in the EFL classrooifi e presented. General interpretations,
discussions and recommendations will also be pealvit a final stage of the work in order to guide
teachers and students in their decisions to coteisgues in the classroom.

2. EFL Classroom within the LMD Reforms

The EFL- LMD classroom is not very different frahe classical classroom. The main difference
lies primarily in the system itself and not the sétcourses. What is noticed at the level of our
department of English is that teachers in bothesgstuse approximately the same methodology to
attain somehow the same objective: making studesdad with comprehension and score good in
examinations. In short, the most important poiritsimilarity and divergence are presented in tldeta
below.
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Chssical System LMD Svstem

Tablel: LMD FS Classical EFL Classroom (Divergence and similarity)
3. Case Study: Description

The present case study was held at thertmepat of English (Hassiba Ben-Bouali University of
Chlef-Algeria) during the academic year (2010-20dith twenty £' year EFL students (14 females
and 6 males).The number of informants was restticigwenty for the mere reason that those students
chosen randomly to participate in the study expeed EFL before and after LMD reforms, i.e., they
studied their first yelstyear again but with thevnidMD system(Licence-Master-Doctorate).

Teachers as a second important pole integhehing/learning process also participated in the
study. Three teachers of varying teaching expeeigfrom 5 to 12 years of English teaching) were
selected to take part in the study on a voluntasis

In order to carry on this work, we chdlse questionnaire as a primarily tool of collectohata
because it is less time consuming. In this regpaziguestionnaires were carefully prepared to tieet
main objectives of the research.

4. Research Instruments: Aims and Steps

The major objectives of this small scalsestudy are to:

» Highlight EFL university students as well as teashattitudes towards the new reforms, i.e.,
LMD system.

* Spot differences and similarities between the atab&FL classroom and the LMD classroom.

* Know about students and teachers awareness oftiesrin the EFL classroom (LMD).

* Indentify students and teachers’ preferences apeéatations for future reforms as far as EFL
teaching/learning is concerned.

Accordingly and in order to achieve the alseathted objectives we asked the following research
questions:

What are EFL university students and teachersiogecto the new reforms?
What are their attitudes toward the LMD classroom?
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» Are teachers and students aware of their roleBdarLMD classroom? and are they motivated to
play them effectively in the EFL classroom?
*  What about their preferences for future implemeoratin the EFL classroom?
We hypothesized that:
 EFL students as well as teachers reactions to ¢le reforms are approximately similar and
somehow ambiguous.

» EFL students’ attitudes towards the LMD are morsitpee than teachers’ attitudes which are
more or less negative.

» EFL students are not aware of the specific roley thave to perform in being centred in their
learning. Simultaneously, teachers keep exercieg roles as the unique authority in the
classroom without carrying about their new roleshie LMD classroom. A fact which makes of
both teachers and students de-motivated in playavgroles they are neither accustomed to nor
trained in.

 EFL students prefer a classroom where they canted@nologies, whereas teachers show
preference for intensive guided lessons.

To test our hypotheses we relied basicaflythe questionnaire as a main instrument of
collecting data: two questionnaires were thus pegheaa first one was addressed to the twenty staden
(Appendix A) and a second questionnaire was administeredrée tBFL teachers; particularly those
who taught EFL in the classical as well as the L&{Btem Appendix B).

5. Data Analysis and Results’ Interpretation
Data gathered from the informants were collec@dlyzed and interpreted separately.

5-1- Students’ Questionnaire
This first questionnaire comprises tensjoas Appendix A).Each question was dealt with
individually:

Question 1:What do you think of EFL learning at the universi®

This first question aims to know students’ opini@out EFL learning at the university. All
students answered this question but differentlye Gheat majority represented by 14 students (70%)
think that learning EFL at the university is verydaresting whereas 20% of them (04 students) leeliev
EFL learning at the university is interesting. Tatodents only (10%) answered that EFL learning at
the university is boring. Students who commentedtlia question were only those who find the
learning of EFL at the university either very imsting or interesting. Comments fall in the ideat th
the learning of English at the university is chadjsng and that the university provides them with
various opportunities to learn the language mdiecttely through different modules.

Question 2:What do you know about the LMD system?

This second question tries to test students’ kndgdeabout the LMD system. Surprisingly, most
students have only some details about the LMD; pribarepresented by 14 students (70%). No one
of the twenty students chose choice number onedtA [The rest of students 30% (06 students)
mentioned that they know absolutely no thing aktbet LMD. Students’ comments to this question
were few, the high majority commented stating ttkee LMD is an international system which
succeeded in many European countries and thaditfésent from the classical system. Other stuslent
indicated that they belong to the LMD but theyl $tdve no idea about the functioning of this system
as a whole.

Question 3:Do you like learning EFL?

The aim behind this question is to know studentifuaes towards EFL learning. From students
answers it was noticed that the majority of them §tudents=70%) like reading the EFL, only 02
students (10%) dislike it and a small minority eganted by 04 students (20%) do not always like
what they learn in English. An acceptable numbethef informants commented on their answers.

4
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Some of them stated that they feel happy when speyak, read or write in English. Others reported
that they like studying the EFL because they leatat about this language and its speakers, while a
restricted number of students find reading a hastt especially when the content of some lectures is
boring.

Question 4:Do you prefer the LMD classroom or the classicabsm classroom?

Answers to this question where in favour of thstfichoice; 9 students (45%) answered that
they prefer the LMD classroom while 11 of them (556#el better in the classical classroom. The
majority of informants provided important commetttghis question.

For example, one student stated tHahe system is not important for me. What is imantts
EFL itself. Another student who preferred the classicalstiagm said?| from time to time participate
and communicate with my teacher and class matethénclassical classroom but this year no
opportunity was given to me to speak from the lmeg of the year due to many tasks we are
supposed to do in the classrobm

Question 5:What are the points of similarity between the twlassrooms?

Students’ answers to this question were differdrén students (50%) of the total number chose
teachers roles. Six students (30%) prefer to exatioims and the remaining minority (exactly 04
students=20%) chose the fourth choice, i.e, thoddést

Students comments on their choices for this qoestiere very few; of the twenty students only
four students commented stating that they feelifierdnce between the two classrooms.

Question 6:What are the points of divergence between the tlasses?

For this question some strudents (06 students=30@6¢r to the content as a whole. The same
number of students (30%) chose the teachers’ metbgy and eight students (40%) think that the
main difference is in grades.

No one of the subjects thought of their rolesclieas roles or the examinations. Here again
most students did not comment on their answeres@hwho commented state briefly that the
difference between the two classes is felt aftam@rations mainly when they get their marks and sta
thinking about the credits.

Question 7:Do you think the LMD system will help you learn ltet the English foreign language
and score good in your examinations?

Not all students provide answers to this questibie; minority who answered (8 students)
representing a percentage of (40%) had no idea.n@mts to this question were unfortunately very
few compared to the previous questions.

The only student who commented sdithe LMD did not bring many changes and | hopesthi
new system will help me improve my marks this"year

Question 8:What do you suggest to your classmates to help thesmn EFL, enjoy the classroom

and score better in their examinations within theviD system?

Not all students gave suggestions in this partc#x#06 students=30%) gave some suggestions
they consider helpful:

- Help the teacher in the classroom mainly througtigipation

- Do not rely on the teacher but on your work outsideclassroom especially

- Use the foreign language both inside and outsideldissroom

- Think not only of examinations but also of waysrprove your English in general .

Question 9:What do you suggest to your teachers to help yardeEFL, enjoy the classroom and
score better in their examinations within the LMD/stem?

Students’ suggestions for their teachers were nousecompared to their suggestions for their
mates (all students gave suggestions, i.e, theua@sts). They proposed the following:

- Help us become autonomous in learning EFL

- Guide us to use effective strategies and technitussore good in examinations

5
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- Encouragement is also important

- Motivate us to learn not only for examinations biso for future life
- Show us the right path for success in EFL learning

- Help us overcome stress in the classroom, espediafing exams

Question 10:What do you suggest to authority makers as far atife reforms are concerned?
Here again students’ answers were restricted ttudients (20%) while the other 16 students
(80%) did not participate in this final questionfounately, students’ suggestions were few:
- Any reform should be carefully studied before iitgplementation
- Students points of view need to be taken into ctmmation before any new reforms and not after
- Students future career (professional life) sho@ddsken into account
- Teachers should be trained and prepared for amgeha
- Students involvement in any change in the systewerg important for the success or failure of
the system.

5-2- Teachers’ Questionnaire

Each of the ten questions in this questionnairedeadt with separately as follows:
Question 1:What do you think of the status of ELT in Algeriaigeneral and the university in

particular?

The main aim behind this first question was to gddird’s eye view on teachers’ viewpoints
about the actual status of ELT in Algeria in geharal in higher education in particular. Answergave
in fact similar for the three teachers who all agren the fact that ELT in Algeria is in constant
improvement and that ELT situation in higher ediacais improving. However, comments to this
guestion were different with reference to the thesehers. The first teacher for example thinks ttie
new changes (referring to the LMD system at theensity level and the competency-based approach
at middle and secondary education) contributedhim way or another to development in the status of
ELT in different settings. The second teacher thitilat ELT in Algeria cannot be assessed as having
good status due to the limitless issues teachiéirsugter from (methodology, time allotment, studg'
de-motivation, overcrowded groupg..The third teacher believes that ELT in our coymieeds a lot
to achieve the status it has achieved in othehbeigng Arabic countries.

Question 2:What do you think of the new educational reformsNID)?

This question investigates teachers’ opinions alamak attitudes towards the new educational
reforms namely the LMD system. Two of the threfenmants think that the LMD system is needless
and only one of them answered that this systemaiggropriate. Only two teachers commented on their
answers as follows:

Teacherl!lt is not at all well implemented”

Teacher2!lt is inappropriate to the actual teaching conditis at the university

Question 3:Do you think your students like EFL?

This question tries to know opinions of teachersusbstudents’ attitudes towards EFL
learning. Here again teachers answers were simile; three teachers answered “Yes”. They
commented approximately in the same way stating ttiea great majority of students show positive
attitudes towards the foreign language, i.e, thikg it but it is their previous bad experiencesl dack
of practice make EFL learning a hard task for nabshem.

Question 4:Do you thing the LMD classroom is more interestitigan the classical one?

The question aims to investigate teachers’ opiniabeut the two systems (LMD and
Classical).The three teachers see that the LMB@asm is not more interesting than the classical on
They commented approximately in the same way gfdhat the classical classroom is more flexible
than the LMD classroom and that they feel bettdhwihe classical system. One teacher adds that
teachers have more or less a lot to do in botlsidams and within whatever system.
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Question 5:What differentiate the LMD classroom from the clasal classroom?

When asked about the difference between the LMD tedclassical classroom, teachers’
answers were limited to the content, students'sraled grades. One teacher only commented using the
following words:“What makes the real difference is not the systsaifi...we really feel no difference
in dealing with our students”.

Question 6:Where do you feel better in teaching EFL?

This question was addressed to teachers for thmatrobjective of knowing more about their
preferences comparing the LMD classroom to thesidak one. Two informants prefer the classical
classroom whereas the third teacher feels bettdeib MD classroom. The two teachers who preferred
the classical classroom commented stating thathlaeg more freedom to deal with the content of the
specific lessons as well as the related assignniantgays they themselves judge interesting for
students. One of them further added that the calssiassroom is more relaxing even for studerss, a
they have time to learn more and enjoy learninge acher who preferred the LMD classroom thinks
that the new system provides a good opportunitydfachers to introduce novelty in the classroom and
mainly to add more responsibility on the studeatgtie benefits of their learning.

Question 7:Do you think the LMD reforms will succeed to overoe the shortcomings of the
previous system (classical system)?
When asked about their expectations for the suafetde LMD, all the three teachers chose the
third choice “Not really”. In their comments thaysjified their choice with reference to the followyi
* LMD is not well implemented
- Overcrowded classrooms impede learning
- Teacher training is not sufficient
- Students autonomy is not an easy objective

Question 8:What are your advice for your students to help thewmpe with the LMD requirements
and improve in learning EFL?
The few advice stated by the three teachers falierfollowing:

- Do not always wait for the teacher, do some effimggle and outside the classroom

- Keep in mind that if you want you can.

Question 9: What do you recommend to your colleagues to copthwhe LMD and obtain good
results?The general recommendations given by teachersseim@laws:
- Do not think of the LMD as a system but think of#t a new way that helps you build
students autonomy and improve their level in leagiihe English foreign language
- Be eclectic in your teaching
- Help your students be centred in their learning

Question 10:What do you recommend to authority makers for fueureforms?

Two teachers only answered this question. They thottk that they are not given any chance to
participate in any novelty (reforms) in the eduoatil system and recommend to authority makers to
take their needs and proposals into account faréuthanges.

6. General Findings

Results of the present empirical study are strikitgpmogeneous, even though the informants
(teachers and students) filled the questionnad&itually. This reveals that the group membersehav
approximately similar attitudes towards the nevemef (LMD) in general.

As it has already been hypothesized, it is cleat lgarners have not been well informed about
the LMD, all what they know about the system theard it from friends or from some teachers.
Simultaneously, teachers have not received angimigain teaching within this system and they know
little about it. Most of them are even not awarehaf objectives behind the implementation of

the LMD and prefer the classical system. It shdigddhoted at this level that the LMD classroom
is not trouble free. The main issue for personslicafed in the LMD system (mainly teachers and
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students) is‘lI' appropriation de ses conceptg(Herzallah & Baddari, 2007).e., the appropriate
application and understanding of its concepts. Horts results of the study are summarized as
followings:

EFL students as well as teachers have not yet stodel the general aims behind the new
reforms (LMD system).

Students are not aware of their crucial role imfg®y EFL in general and their responsibilities in
the EFL classroom in particular.

Reforms are not taken seriously by some teacheosstihrefuse any novelty including the new
reforms

Most teachers and students argue the ambiguityeohéw system

Some teachers are not yet ready to cope with reqeints of the LMD

Because of time constraints fragile bridges aré batween most teachers and their students
The majority of students are passive recipientenmiwledge who need always the guidance of
their teachers

Students do only what they are asked to do aiscstldom that they bring more efforts for their
language improvement

Teachers still view themselves as an absolute atythio the classroom leaving no chance for
students’ participation in their own progress

Teachers and students are motivated for EFL tegttbarning but not at all motivated for new
implementations in the classroom.

Suggestions and Recommendations

The present suggestions and recommendations aresadd to teachers, students and authority
makers.
a. Teachers

As an EFL reading comprehension teacher you ttave
- Cope effectively with any novelty in the languadgssroom
- Engage your students in true learning and do nmedyed blame reforms
- Motivate your students become autonomous learners
- Train them in true learning
- Be a monitor of your own engagement and progresbdarprogramme before you assess
students’outcomes.
- Adapt your teaching method to your students nerdsraerests
- What ever the imposed system or method are, yoadomn in managing your
teaching will make of the classroa good example for imitation.

b. Students

As an EFL learner, you should:

- Be self-confident in your learning

- Motivate your self to face novelty in your learning

- Success is the outcome of your own efforts, thehteais only a source of help for you
- Any novelty in the classroom is for your own beteefi

- The LMD system is only one step towards your prsifesal career

- Help your teacher so that he can help you.

c. Authority Makers

As decision takers and reform makers, do notefottgat:

- One successful system in a particular setting rpresent failure in another setting

- Students needs’ analysis, level, expectationmralvement are crucial parameters that
should be taken into account for any pedagdginplementations

- Teachers’ training, level and readiness aretal$® considered for any novelty in the
classroom

- We (authority makers and teachers) have to tbfrthday learners as future citizens and why
not future teachers.
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8. Conclusion

With reference to results of the present study care conclude that a great majority of EFL
university teachers and students are not well peept adapt themselves to the new implementations
and changes in higher education. They are unfaiynatill hesitant to cope effectively with thewne
reforms and experience the novelty of a system lwhmay open real horizons to teach and learn the
foreign language effectively. It is thus very urgémraise teachers as well as students’ awarasfess
the necessity for change as a sine-qua-non condidicsuccess in howadays digital world.
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Appendix A
Students' Questionnaire

Dear students, you are kindly requested to answer gfuestions included in this questionnaire.
Your answers are important for future reforms at thaiversity. Please tick the right answer and giveuy comments
when necessary.

1- What do you think of EFL learning at the universit

Very interesting ntéresting Boring

2-  What do you know about the LMD system?

Alot some ditai Absoluytel
nothing

4- Do you prefer the LMD classroom or the classicatem classroom?

LMD classroom Classical classroom

5- What are the points of similarity between the tWassrooms?

Content
Teachers’ roles
Teacher method
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Your roles
Examinations
Grades

Others, specify then COMMENL. ... e e e e

6- What are the points of divergence between the tagsmoms?

Content
Teachers’ roles
Teacher method
Your roles
Examinations
Grades

7- Do you think the LMD system will help you learn tetthe English foreign language and score gogaim
examinations?

Yes No Niea

8- What do you suggest to your classmates to help tkem EFL, enjoy the classroom and score bettérdin
examinations within the LMD system?

9- What do you suggest to your teachers to help yaunl|EFL, enjoy the classroom and score betterdin #xaminations
within the LMD system?

Thank you for your Cooperation.

10
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Appendix B
Teachers' Questionnaire

Dear teachers and colleagues, you are kindly rededsto answer this questionnaire. Your comments argportance for
improvement in the EFL classroom.

1. What do you think of the status of ELT in Algenageneral and the university in particular?

Strong Weak Inping

2. What do you think of the new educational reformsi)?

Effective Needless Inappraid
comment............ ) S f SRR
5 Doyou th|nky0 T

Yes No
(0707111 10T=T o P PP

5.  What differentiate the LMD classroom from the cleabkclassroom?

Time allotment
Content of the lesson
Teachers'’ roles
Students’ roles
Tasks

6. Where do you feel better in teaching EFL?

LMD classroom Classical classroom

7. Do you think the LMD reforms will succeed to ovemm® the shortcomings of the previous system (claksistem)?

Yes No Not really ea

Thank you for yobelp and Cooperation.
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